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Introduction 

As professional educators, Henry Ford College (HFC) instructors assess student learning 

on a daily basis.  We do this in many informal ways such as discussing content with 

students, monitoring student discussions, or reviewing student work.  Additionally, we do 

this in formal ways such as grading student quizzes, projects, tests, and other evidence of 

their learning.  We do this work for two purposes.  First and most importantly, we do this 

to inform our practice and to improve student learning. Second, we document our 

assessment practices to demonstrate to our accrediting body and our community that we 

are dedicated to improving student learning through exemplary practice. 

 

During the 2017-2018 academic year, we held a mini-conference focused on assessment.  

Our guest speakers, Susan Murphy, Ph.D., Central New Mexico Community College, and 

Susan Hatfield, Ph.D., Professor Emerita, Winona State University 

shared assessment best practices with a focus on integrating 

Institutional Learning Outcomes into programs and using data to 

improve learning.  

Our work continues to be underpinned by Barbara Walvoord’s 

model of assessment described in her 2010 book, Assessment Clear 

and Simple:  A practical guide for institutions, departments and 

general education (Second Edition).   

 

In this annual report, we summarize the work of CASL to use Walvoord’s model to assess 

student learning of our Program, Institutional, and Co-Curricular Learning outcomes. We 

thank HFC administrators in both Academic and Student Affairs for their support of our 

efforts. We thank HFC instructors for their willingness to adapt their assessment 

techniques to reflect Walvoord’s model, and for their efforts to gather data, report results, 

create and implement action plans to improve student learning. 

 

CASL Co-Chairs:  

Cynthia Scheuer, Debra Smith, and Deborah Zopf    
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Purpose of Institutional Learning Outcomes                                          
(Prior to 2016-2017 referred to as General Education Outcomes) 

Henry Ford College (HFC) defines Institutional Learning Outcomes as the desired 
knowledge, skills, and behaviors needed by every college graduate. Institutional Outcomes 
establish a foundation of skills and understandings to enable success in employment 
and/or further education. In line with our belief that this competence should be defined 
by the College to meet the needs of the external communities in which its graduates must 
function, HFC collected and restated expectations identified by employers, alumni and 
four-year colleges. The following statement of Institutional Learning Outcome (ILO) 
requirements embodies those expectations. 

HFC MISSION STATEMENT RELATIONSHIP TO OUR LEARNING OUTCOMES 
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Assessment Development at Henry Ford College 

The charge of the Committee for the Assessment of Student Learning (CASL) at HFC is to 

gather information on student learning and development that can be used to increase 

student achievement. The college’s efforts to improve student learning through 

instructional and curricular changes are to be informed in part by effective assessment 

procedures. 

Our work to develop assessment procedures that would make sense to our instructors, 

inform instructors’ work, and document the use of data to make decisions about how to 

improve student learning moved forward in significant ways during the 2017-2018 

academic year. The following is a summary of committee actions: 

 

• Assessment Mini Conference (November 3, 2017 and February 9, 2018): At 

these college-wide events, our facilitators, Susan Murphy and Susan Hatfield 

clarified our understanding of how Institutional 

Learning Outcomes can be translated into 

disciplinary outcomes. We explored how 

performance indicators are used to define learning 

outcomes and facilitate information sharing. In our 

February audio conference, we discovered how to 

shift the focus of our assessment efforts from 

assessment of learning (reporting) to assessment 

for learning (improving).   

 

• Transition from General Education Outcomes to 

Institutional Learning Outcomes (ILOs): This change, initiated during the 2016-

2017 academic year, was reinforced this year through combined CASL ILO and 

Programs meetings where faculty discussed the relationship of ILOs to programs. 

Our ILOs are the learning products we envision that all HFC graduates acquire and 

demonstrate during their program of study. Moving away from a course-centric 

approach to an outcome-centric approach has enabled us to realize the importance 

of learning across the curriculum.  
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• Continued IDC (Introducing, Developing, Competent) Mapping for ILOs and 

Programs: We built program-specific PLO and ILO mapping documents. CASL co-

chairs and ILO lead faculty met one-on-one with program leads to explain the 

purpose of the mapping, answer mapping questions and helped complete the 

maps. 

 

• Continued the Development of our 5-year assessment plans for programs and 

ILOs: Using program-specific PLO and ILO planning documents, CASL co-chairs 

and ILO lead faculty met one-on-one with program leads at walk-in workshops and 

scheduled one-on-one meetings assist faculty with populating their plans. One or 

two PLOs and one ILO are assessed each academic year so that over the 5-year 

period, all PLOs and ILOs are addressed. 

 

• Assessment Plan Repository: As a temporary solution to both store and provide 

access to faculty for their planning and action plan (annual report) documents, we 

moved everything to the college shared drive. At the same time, we started to work 

on the development of both internal and external-facing websites to meet this 

need. 

 

• Assessment Handbook: We assembled an Assessment Handbook containing the 

following sections: Assessment ILO, PLO, CCLO and HLC Academy work. This 

resource also has a frequently asked questions section, a glossary of terms and a 

bibliography. This handbook was shared with all CASL committee members. To 

support our Program Leads, we created smaller handbook containing assessment 

targeted at the specific needs of the program leads. 

 

• Advisory Committee meetings: We attended Advisory committee meetings to 

share information about our ILOs and solicit member feedback on education and 

career needs. We developed information sheets and piloted our process at the Pre-

Education Advisory board meeting in April 2017. 

 

• Cross-Curricular Data Collection: We started the cross-curricular assessment of 

ILOs.  
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• Higher Learning Commission Assessment Academy: As participants in the 

academy, we continue to refine our Cultural Transformation Plan. This plan 

supports our assessment works through the engagement of all our stakeholders, 

faculty, staff and the public. 

 

Our Mentor, Ranfen Li provided the following feedback on our 4.0 progress report 

in October 2017:  

 

The institution has made great progress in creating a culture and a process 

of assessment of student learning.  They are moving from data collection to 

reflection on data and actions for improvement.  They asked faculty to start 

data collection with a question; what they want to know, discover, or 

confirm about student learning.  They have shared a good number of 

improvement actions in the report.  Also, the institution is promoting co-

curricular learning outcome assessment.  The example of assessing 

"Diversity", one of the co-curricular learning outcomes, shows that co-

curricular assessment is well designed and implemented.  Students are 

informed of expected learning outcomes and advising staff are involved in 

the assessment committee (CASL).   So, assessment of student learning is 

happening in both academic and student affairs and involves faculty, 

students, and staff at HF. 

 

   Our Scholar, Susan Murphy wrote:  

Having courses already identified as introductory, developing and 
competent, is an excellent feature that should prove useful as more work is 
undertaken. 

The work done on the co-curriculum is particularly positive. The Student 
Affairs areas clearly can contribute to learning outcomes even as they seek 
to measure how their services are experienced by students; they have work 
on two fronts! 

In June 2018 we arranged a series of audio conferences with our mentor to obtain 

information on best practices. We discussed adjunct faculty engagement, positive 

ways to engage technology faculty, ways to keep faculty engaged, data storage, 
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linking assessment to budget, advisory board input and integrating ILOs 

throughout the curriculum. 

 

After our discussion and a review of the documents our mentor shared from other 

institutions, we recognized that we had the linkage in place between our 

assessment process, college budget via institutional planning, and our strategic 

action plan.  

 

For example, the Henry Ford College Strategic Plan, 2016-2020, Goal #1 is to 

“increase students’ success and engagement to better prepare them for work, civic 

participation, and lifelong learning.” Our implementation strategy (Sub Goal 1A) is 

to “create a comprehensive, coordinated plan that uses assessment results to 

improve teaching and learning.” 

 

 

Assessment linkage to our budget is through the HFC Operational Planning 

process. The CASL is a department that can request funding to support actions as 

described in PLO and ILO action plans. For example, the Oral Communications ILO 

faculty identified student’s weakness in their ability to develop the body of their 

speeches. To assist students, the Communications department requested funds to 

support the development of a Speech lab with technology resources. 

 

 

• Assessment Process Map: The following flowchart is a visual roadmap of HFC’s 

operationalization of Walvoord’s three-step process. Our map has been updated to 

reflect the addition of Co-Curricular assessment and the change from General 

Education to Institutional learning Outcomes. 
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 Assessment Path from Outcomes to Implementation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This flowchart shows the 

operationalization of Program, 

Institutional, and Co-Curricular 

Learning Outcome assessment 
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Program Assessment 

Program assessment has been ongoing for many years but as the 2015 HLC Re-

accreditation report noted it has not been done consistently across all programs.  During 

winter 2017, the CASL co-chairs met with the majority of program coordinators to discuss 

a systematic way for data to be collected for both PLO’s and ILO’s. For this work, program 

leads populated five-year plans that scheduled the assessment of each ILO and PLO at 

least one time during the five-year period.  The rationale for the five-year plans are 

specific to each program.  

These plans can be revised each academic year to reflect changes in PLOs based on the 

needs of education or industry. During the 2017-2018 academic year we completed most 

of our planning documents. 

Refer to the Physical Therapist Assistant (PTA) Program Assessment 5-Year plan to assess 

Program Learning Outcomes:  
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Refer to the Physical Therapist Assistant (PTA) Program Assessment 5-Year plan to assess 

Institutional Learning Outcomes:  

 

Additionally, program leads identified the course(s) in which students are assessed at the 

introductory, developing, or competent level for each ILO and PLO. It is important to note 

that although we had previously completed IDC mapping, program leads commented that 

the mapping during winter 2017 made more sense to them because it was focused on 

their program of 

study. Refer to the 

Physical Therapist 

assistant program 

mapping snapshot. 
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To support the five-year review cycle, faculty program leads collect data on the PLOs for 

the current academic year as indicated on their assessment plan. Assessment information 

is summarized in a Program Annual report. Refer to the example below. 

 

Closing the Loop information is populated during the next academic year.  

CO-CURRICULAR ASSESSMENT 

Co-Curricular assessment projects are part of CASL Programs. Our pilot projects were 

implemented during the 2017-2018 academic year. Based on what we learned from our 

pilot data collection and analysis, recommendations for Cycle 1 projects will be 

implemented during the 2018-2019 academic year. 
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Institutional Outcome Assessment 

Institutional Learning Outcome assessment has been a focus of the College’s assessment 

efforts since the 2015 HLC re-accreditation visit.  The Committee for the Assessment of 

Student Learning (CASL) – General Education has implemented many initiatives to 

develop a systematic process to study and improve student learning of our five ILOs.  This 

work has evolved during the past three years and has involved projects to assess all five 

ILOs.  This assessment has been formative in nature as suggested by Walvoord (2010).   

 

We plan to develop summative assessment projects as part of our cycle 2 assessment 

work during the 2017-18 academic year. We gathered data from students who are 

transitioning from college to the workforce or transferring to four-year institutions.   

 

It is important to note that in the past two years some ILO assessment has focused on 

initial coursework (learning at the introductory level).  Two ILO’s (Quantitative Literacy 

and Written Communication) have begun cross-curricular assessment.  In 2017-2018, we 

assessed all ILOs across the curriculum. We will continue to assess all ILO’s each academic 

year.   

 

Annual Reports: Each ILO sub-committee prepared a brief summary of their data 

collection process, instructor discussion of student strengths and weaknesses, 

recommendations for improving the assessment process, recommendations for improving 

student learning (their action plan), and their action plan implementation.  
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Challenges during the 2017-2018 Academic Year 

Shifting faculty perceptions  

• Assessment is for them (to inform their teaching) rather than about them (to 

evaluate their teaching). 

• Assessment is an ongoing process. 

• Student learning of ILOs extends beyond general education courses that provide 

the foundation for students’ learning of ILOs. Students learn the ILOs at a deeper 

level and apply this knowledge in courses beyond the general education courses. 

Thus, assessment of ILOs extends beyond general education requirements to cross-

curricular assessment, which informs the teaching and learning of the ILOs across 

the curriculum. 

• Student Affairs staff embraced this work. They implemented their action plans and 

began coaching other staff about the benefits of this work.  

Interacting with faculty across the College 

• Extensive time commitment to accomplish 

• Helping faculty understand the work especially those who have not participated in 

assessment projects in the past.  This was most successful when we met one-on-

one with faculty.  

• Our technology faculty continue to struggle with recognizing the vale and 

importance of this work. 

• Engaging our adjunct faculty in this work. 

Developing a time line that respects faculty teaching demands and enables the 

completion of assessment in a timely manner. 

Finding ways to help students understand the ILOs and goals for their learning. 
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Opportunities in the 2018-2019 Academic Year 

• Continue our efforts to help faculty develop recognize that assessment is about 

helping students learn. 

• Initiate Cycle 1 Co-Curricular projects and implement pilot action plans.  

• Link more assessment projects with planning and budgeting. 

• Learn more about assessment and developing ways to improve student learning 

• Embrace reliability and validity. 

• Sharing projects that improve student learning with colleagues. 

• Identify opportunities for programs in different disciplines to collaborate. 

• Simplify the preparation, access, update and sharing of assessment results. 
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Assessment Timing Plan 

The following graphic shows the activities we either have or plan to initiate in each 

academic year. We intend to introduce one new aspect of assessment during each 

academic that strengthens our understanding of assessment methods, increases the 

reliability and validity of our data, generates faculty conversations and innovate solutions 

to improve student learning. 

 

 




